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Admissions Metrics






















other	 standardized	 exams	 reserved	 for	 incoming	 undergraduates	 or	
Amy Lynn Dee and Brenda Morton are associate professors in the School 
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applicants	to	terminal	degree	programs.	For	that	reason,	ACT	and	SAT	
scores	are	not	exemplars	of	the	MAT	demographic,	which	could	cause	








































































































































































































between	 low	 scores,	 first	 generation	 status,	 and	 parental	 education	
levels.	Contreas	found	that	70%	of	Mexican	American	test	takers	with	
first-generation	status	in	2003	had	parental	education	levels	that	are	


































































































quote	and	 engage	 in	a	 scholarship	activity	 in	which	 they	determine	
awards	for	fictional	applicants	from	diverse	backgrounds.	Candidates	
are	assessed	against	a	rubric	with	the	following	conceptual	framework	























were	acquired	 for	 students	admitted	 into	 two	specific	MAT	program	














1. Is	 there	 any	 connection	 between	 the	 admission	 GPA	 and

















(M=87).	We	 found	 generally	 that	 the	GPA	plays	 no	 role	 in	 teaching	















































preparation	 institutions.	Historically,	 this	misdirected	 blame	 for	 the	














































































(3)	 Engage	 community	 partners	 in	 determining	 measurable	
dispositions	and	qualities.
(4)	 Determine	 multiple	 measures	 for	 those	 dispositions	 and	
qualities.
(5)	 Track	 candidates	 through	 the	 programs	 according	 those	
dispositions	and	triangulate	with	other	assessments	that	dem-
onstrate	classroom	success.
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